








































































































































































































































































































	 Yes	 Unsure	 Yes	 Unsure	
My	teacher	wants	me	to	get	a	good	job	when	I	
finish	school	
64.1	 33.3	 65.9	 32.5	
My	teacher	wants	me	to	stay	at	school	after	
Year	10	
50.0	 47.4	 59.5	 37.5	
My	teacher	wants	me	to	finish	Year	12	 52.6	 46.2	 35.7	 61.1	
My	teacher	wants	me	to	go	to	University	 46.2	 51.3	 35.7	 61.1	






















































Key	EWS	 Engagement	with	Schooling	RWT	 Relationship	with	Teachers	PA	 Parental	Aspirations	(a)	CWS	 Connection	with	Schooling	ASC		FR	 Academic	Self-Concept	Friends		 		
Highest	agreement	 Lowest	agreement	
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	 Yes	 Unsure	 Yes		 Unsure	
My	parents	want	me	to	stay	at	school	after	Year	
10	
71.8	 24.4	 72.2	 22.2	
My	parents	want	me	to	finish	Year	12	 69.2	 28.2	 73.8	 22.4	
My	parents	want	me	to	go	to	university	 60.3	 38.5	 43.1	 52.8	
My	parents	want	me	to	get	an	apprenticeship	 38.5	 53.8	 23.8	 65.1	


























	 Yes	 Unsure	 Yes	 Unsure	
I	plan	to	finish	Year	12	 79.5	 15.4	 76.2	 17.5	
I	plan	to	go	to	university	 67.9	 23.1	 52.4	 36.5	
I	plan	to	get	an	apprenticeship	 60.3	 28.2	 36.8	 39.2	
I	know	what	sort	of	job	I	would	like	to	do	
when	I	finish	school	








	 Yes	 Unsure	 Yes	 Unsure	
My	friends	want	to	stay	at	school	after	Year	10	 41.0	 53.8	 46.0	 50.8	
My	friends	want	to	finish	Year	12	 34.6	 56.4	 45.6	 52.0	










Category	 Male	 Female	 Total		 Percentage	
Arts	 0	 5	 5	 6.5	
Sport	professional	or	related	 9	 3	 12	 15.6	
Medical	professions	 0	 6	 6	 7.8	
Science	 2	 2	 4	 5.2	
Computers		 7	 0	 7	 9.1	
Trades	 7	 1	 8	 10.4	
Armed	forces	and	police	 5	 1	 6	 7.8	
Hairdressing/beautician	 0	 7	 7	 9.1	
Miscellaneous	 2	 7	 9	 11.7	
Other	professions	 5	 4	 9	 11.7	
Don’t	know	 2	 2	 4	 5.2	




















































Arts	 4	 2	 6	 5.0	 -	1.5	
Sport	professional	or	related	 5	 1	 6	 5.0	 -	10.6	
Medical	professions	 2	 14	 16	 13.2	 +	5.4	
Science	 3	 5	 8	 6.6	 +	1.4	
Computers		 4	 1	 5	 4.1	 +	5.0	
Trades	 13	 3	 16	 13.2	 +	2.8	
Armed	forces	or	police	 5	 4	 9	 7.4	 -	0.4	
Hairdressing/beautician	 0	 8	 8	 6.6	 -	2.5	
Miscellaneous	 5	 14	 19	 15.7	 +	4.0	
Other	professions	 7	 17	 24	 19.8	 +	8.1	
Don’t	know		 3	 1	 4	 3.3	 -	1.9	
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they	still	saw	the	career	favourably	after	the	visit.	When	asked	about	visits	to	educational	
institutions,	14	were	very	positive,	and	most	described	them	in	detail.	Students	enjoyed	human	
contact	and	the	opportunity	to	see	options	for	their	future.	All	reported	they	would	recommend	
Aspire	High	to	younger	siblings.	Similarly,	all	of	the	Year	8	students	remained	very	positive	about	
their	experience	three	years	later	and	indicated	they	too	would	recommend	it	to	younger	
siblings.	It	is	acknowledged,	however,	that	it	is	likely	that	the	students	who	volunteered	for	
interviews	may	represent	the	more	articulate	and	more	highly	motivated	members	of	the	entire	
student	cohort.			
	
Discussion	
	
Aspire	High	aims	to	help	young	people,	particularly	those	from	families	not	engaged	in	extended	
educational	trajectories,	to	become	aware	of	employment	opportunities	and	opportunities	for	
further	study	within	their	community.	In	this	regard,	its	designers	recognised	the	economic	and	
social	diversity	in	the	community,	and	how	educational	choices	and	career	path	visibility	are	
conditioned	by	a	student’s	family	social	position	and	interpreted	through	different	value	sets.		
	
Given	that	the	data	reported	here	is	a	point-in-time	evaluation	(2016),	it	is	not	possible	to	state	
definitively	that	the	Aspire	High	program	has	had	significant	impact	on	the	attitudes	and	career	
plans	of	the	Year	8	students.	We	are	able	to	say	something,	however,	about	the	impact	of	the	
program	on	the	Year	5	students	who	completed	the	same	survey	before	and	after	participating	in	
Aspire	High	(2016).	Participating	in	the	program	either	affirmed	career	aspirations	or	identified	
other	possible	futures.	All	students	from	both	Year	5	and	8	cohorts	were	left	with	a	sense	of	
enthusiasm	about	Aspire	High.	They	recommend	it	to	others.		
	
This	research	also	demonstrates	how	key	contributors	to	students’	thinking	about	education	and	
careers	are	parents,	close	family	members,	other	significant	adults,	and	friends.	We	conclude	
though,	that	family	support	can	take	different	forms	and	may	not	include	the	transmission	to	the	
student	that	Year	12	completion	is	essential.	This	mirrors	findings	from	Watson	et	al.	(2017a,	
2017b)	and	Corbett	(2017)	in	this	issue.	Overwhelmingly,	the	students	in	both	cohorts	believed	
their	parents	wanted	them	to	choose	their	own	career.	When	it	came	to	choice	of	occupation,	a	
similar	proportion	of	students	in	both	cohorts	stated	that	their	choice	was	based	on	family	
experience	and	guidance.	A	similar	proportion	of	both	cohorts	also	chose	their	occupations	
based	on	an	activity	they	already	liked	doing,	consistent	with	the	findings	of	Archer,	DeWitt	and	
Wong	(2014)	who	found	that	family	members	and	hobbies	were	influential	in	students’	choices.		
	
Of	particular	note	here	were	the	gendered	patterns	of	the	choices	students	made	about	future	
careers.	In	Year	5,	the	most	popular	choice	for	boys	were	sports	or	the	trades	whereas	girls	of	
this	age	named	a	profession	first,	followed	by	traditional	gendered	trades	(beautician,	
hairdresser).	By	Year	8,	the	influence	of	male	socialisation	is	apparent	and	gendered	trades	were	
the	most	popular	career	choice	for	boys	followed	by	professions.	These	trends	were	also	
reported	by	Phipps	(1995),	who	found	that	girls	were	more	likely	to	name	a	career	that	required	a	
tertiary	education	than	boys.	It	was	also	identified	that	girls	from	both	cohorts	had	more	positive	
attitudes	towards	school	and	their	teachers	generally.	This	finding	supports	Sullivan,	Riccio	and	
Reynolds	(2008),	who	found	that	girls	are	more	positive	towards	school	and	believe	their	
teachers	care	about	them	(Valeski	&	Stipek,	2001).	These	differences	have	been	reported	to	
begin	from	an	early	age,	with	boys	in	kindergarten	demonstrating	attention	challenges	(Zill	&	
West,	2001)	and	classroom	disruption	(Downey	&	Vogt	Tuan,	2005),	while	girls	typically	show	
more	self-control	(Ready,	LoGerfo,	&	Burkham,	2005).	This	is	of	concern	as	classroom	behaviour	
has	been	related	to	poor	academic	achievement	(Pahlke,	Cooper,	&	Fabes,	2013).	
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Students’	evolving	career	choices	probably	reflect	a	wider	experience	of	the	world.	For	instance,	
students	in	Year	8	were	less	likely	to	choose	athletic	careers.	Similarly,	awareness	of	a	range	of	
professions	requiring	scientific	training	seemed	to	increase.	Students	in	Year	8	identified	careers	
related	to	their	‘own	interests’	and/or	experiences,	internet	research	and/or	television.	This	
diversification	of	interest	was	mirrored	by	a	more	finessed	understanding	of	educational	and	
dispositional	requirements	for	particular	professions.	It	is	important,	therefore,	that	students’	
career	guidance	does	not	force	premature	choices	that	might	influence	premature	closure	of	
future	options	(Sidiropoulou-Dimakakou	et	al.,	2013).		
	
As	students	become	increasingly	curious	and	knowledgeable	about	possible	careers,	their	
capacity	to	undertake	the	level	of	study	that	is	required	also	becomes	more	evident	to	them.	
Although	we	found	increased	awareness	of	the	need	for	hard	work	and	understanding	in	Year	8	
compared	with	Year	5,	fewer	students	indicated	that	they	achieve	good	grades.	Consistent	with	
Gore	et	al.	(2015),	we	found	that	students	became	less	clear	about	their	career	and	educational	
paths	as	they	progress	through	school.	This	may	be	a	result	of	wider	experience,	or	an	indication	
that	they	become	more	realistic	and	less	idealistic	as	they	move	from	Years	5	to	8.	It	could	also	
indicate,	though,	that	early	aspirations	are	later	seen	as	unachievable	as	youth	become	more	
aware	of	their	family’s	position	in	society	(Zipin	et	al.,	2015).	Indeed,	one	of	our	most	important	
findings	here	is	that	the	Aspire	High	experience	caused	students	to	think	again	and	change	their	
minds,	which	indicates	active	engagement	and	deliberation	on	future	plans.	It	is	our	sense	that	
an	aspirational	sensibility	is	one	that	is	prepared	for,	and	open	to,	change	as	well	as	to	be	willing	
to	examine	and	question	established	habits	and	values.	
	
Teachers	are	important	to	students’	learning	throughout	all	11-13	years	of	schooling.	Although	
Year	5	and	8	students	knew	teachers	wanted	them	to	achieve,	they	were	less	convinced	that	
teachers	were	interested	in	them.	Large	proportions	of	both	Year	5	and	8	students	were	unsure	
about	what	their	teachers	wanted	for	them,	i.e.,	whether	they	finish	Year	12,	go	to	university,	or	
get	an	apprenticeship.	In	addition,	few	students	reported	that	their	teachers	talked	with	them	
about	careers,	indicating	a	possible	gap	that	needs	further	investigation	and	action.	Although	
students	knew	their	parents	wanted	them	to	choose	a	career	independently,	they	were	less	
certain	about	whether	their	parents	wanted	them	to	go	to	university	or	get	an	apprenticeship.	
These	findings	relating	to	parental	and	teacher	aspirations	suggest	a	lack	of	clarity	and	
conversation	about	educational	or	career	aspirations	coming	to	students	either	from	teachers	or	
parents	in	the	middle	years	of	schooling.	This	could	also	illustrate	how	youth	develop	increasingly	
limited	and	nuanced	understandings	of	their	own	career	possibilities	that	may	contradict	parents’	
and	teachers’	perceptions	and	guidance.		
	
Whereas	it	appears	self-evident	that	students	should	be	encouraged	to	consider	a	wider	range	of	
future	possibilities,	care	needs	to	be	taken	about	how	this	should	be	accomplished.	For	example,	
it	is	the	expressed	aim	of	the	Australian	Government	that	40%	of	all	Australians	between	the	ages	
of	25	to	34	should	have	a	tertiary	degree	and	that	20%	of	all	Australian	university	students	should	
be	from	low	SES	backgrounds	by	2025	(Australian	Government,	2009).	However,	such	targets	can	
suggest	that	careers	that	do	not	require	university	education	are	somehow	of	lower	value	
(Down,	Smyth,	&	Robinson,	2017;	Sellar,	Gale,	&	Parker,	2011).	Such	benchmarks	also	tend	to	
underestimate	the	social,	cultural	and	economic	resources	that	make	higher	education	more	
available	to	some	groups	than	others	(Appadurai,	2004,	cited	in	Sellar	et	al.,	2011),	particularly	for	
rural	and	regional	youth	(Corbett,	2016;	Corbett	&	Forsey,	2017).	These	problems	suggest	that	the	
building	of	aspirations	can	become	a	process	of	‘cultural	violence’	(Purcell,	2011;	Ziplin	et	al.,	2015)	
and	building	aspirations	can	amount	to	shifting	the	blame	for	unemployment	from	the	structure	
of	the	economy	to	the	individuals	within	low	SES	groups.	There	can	also	be	problems	when	
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programs	for	a	community	are	perceived	to	be	introduced	by	outsiders	(Miller,	Scanlon,	&	
Phillippo,	2017).		
	
These	challenges	notwithstanding,	we	conclude	that	Aspire	High	benefits	this	community	mainly	
because	it	is	a	local	initiative	that	works	in	the	crucial	triad	of	home-school-community.	In	
addition,	the	children	in	Aspire	High	were	allowed	to	make	their	own	choices	without	any	
suggestion	that	one	choice	was	given	more	value	than	any	other.		Recent	research	in	the	field	of	
rural	education	indicates	that	community	based	multi-sectoral	programming	is	crucial	to	meeting	
the	challenges	faced	by	regional	and	remote	students	and	their	families	(Miller	et	al.,	2017).	
Community	involvement	has	sustained	in	this	program	since	2013.	In	addition,	employers	and	
other	members	of	the	community	have	been	invited	to	regular,	well-attended	public	exhibitions	
where	students	presented	posters	about	their	Aspire	High	experience.	We	see	this	in	terms	of	
what	Zipin	et	al.,	(2015)	referred	to	as	the	“funds	of	knowledge	based	in	local	community	life”,	
which	is	key	to	impacting	aspirations	in	marginalised	communities	(Gonzalez,	Moll	&	Amante,	
2005).	While	this	research	reports	on	data	from	a	snapshot	in	time	about	the	Aspire	High	
program,	longitudinal	work	that	follows	students	through	their	schooling	and	that	enquires	into	
the	multiple	and	complex	influences	on	their	aspirations	is	required.	This	is	work	our	team	aspires	
to	complete	in	the	future.	
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